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this paper describes the Head Start Prlisary 
Continaation i^arfiing Project, a dieooiisti^atlQri project deiilgned to 
invfeatigate nheth^r aontinuity of tel QtionsJilp iiith an assistant 
t€ach€r froi Head Start through third grade can help children 
saintain gains aada in Head start ftiid provide aaooth tranaltioii iisto 
public school* T«ti aaaiatant teachers laast of vhom began In Head 
start as parents) in ten eleaentary e^hoolo accaspany the childr^iii 
into kindergarten and the first thtee gradej* A second project yoal 
Lb to enable each aaaiatant teachat earn a dmh* degree and 
t^achlag cred^Dti^ii The retention rata oC adults la acan as 
Biynlfiaant^ whil^ tran^iieney aaoog children has hmmn high* An 
achieYeMnt ot thm prograi has bQ@D the emergence of a cQ*agual 
w^^king relationship betvien cotttuoitj p^opl© and prQi^Beionala, liith 
the aduinistrati staff recruited frqn paraproleasionals froo 
ninority and iQn^i:^city coasuniti^^p lour eleients observed in the 
ocura© of the program ware (1) aasura^d^ ot progress to participantH ^ 
liith h%lp in attaining dagrdta and cr^deDtialSi (2) support of 
d€¥elopii<Bnt of each ptraon^ (3) facilitating ccBsuDicatio^ and m 
fostering continuity of relationahips # in line nith the project^s 
iaeantlal concept that a person, r^th^r thaii a curriculiin isodelf vill 
proirlde a saocth Head start-to-school transition, (Authar^BF) 
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Thf H#»;*(l Start Prfm^iry Cnn t in na t icMi LparnluK Prr)J»'rt In /i doninn-' 
atraMoTi frnjert uf Lhe Of 1 ire? <ji Child Dpv* I npmt'nt { ti fi^n Snnfliprn (la)J- 



gnn \t' lluad I'iart ^jj^ f)tUeiit5i» a Cf ornpany tUv. rhlldren into thn public Hchonl. 
nii ARBiatant .V^icluan, pruvldinK coiHiruiity iiitu k inder^artfrn and the first 
thre^ ^rad^f*. Nrv , Iti the flftli yfvir uf ttie progranii W/ivo One, ucHislBtlnH 
of ten Atinintnni TiKichnrn and tlietr chLldrtin, liaH JubL compluted Grade Thro 
and the ten ABBiFaaut Teachers of Wave Two are in Gradci Three, A aecoTtd 
goal of the projeet; is to wablv. cnch AaEsi^tnnt Tencher, herenfter referred 
Co as Contlauatlan Teachtir CC^T,), to earn a H,A, degrtie and teaching cxe^ 
dentlal in ttie cQuree of the SLva year project. 

Setting for the Program 



Children ware recruited fram ten Head Start sites of one delegate 
ttgi^ncy, eight sites in the largest urbnn school dlBtrlct in Southern Call-^ 
fornlP am\ tvo in a L09 AngeleB County nrtn. Prior to 1973 when the first 
performance standards for Head Start were provided the Office of Child 
Davelopmunt, the quality of each program was directly affected by how mmh 
or how little the staff of a given delegate agency knew about education of 
young chlldreii* The delegate agency for the Head Start sites in this pro'* 
gram is the Foundarlgn for Early Childhood Eduaation, organised in 1965 by 
a group of raembars of the Nursery School Teachers Union, woraen who had had 
txtenalvo experience as Teachers-Directors %n Parent Participation Nursary 
Schools, The Foundation placed an eKperlenced nursery school teacher In 
evary Head Start site to provide a model for less experienced or less wtll 
prepared staff 1 this was significantly different from many Head Start 
programs where there was no one i^cperlenced In teaching young children; In 
tUa Igast effective settings the focus may even have shlfttd froin a Head 
Start for children to concern for employment of adults. In the case of 
Foundattoni not only the extensive background of the experienced staff btit 



mad'? by (^hndrrn In Ik'/ul Start, Amh 



IfiLant Te^chtun, mtMil of whom h/id ho- 
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aino thr Union affiliation, which Inclurlofl rortaln Btantkirds nnd oKpectri- 
1 1 o n H f o r t * 'a f ' \w r n , p n hwt f * i j thv » * r i cl H t a r r t: f » nr Uvvh n rid f i r f? I b t ri n t h f ) n - 1 1 ^ 
I nh t rn I ri f n ♦ t ip M, r /k 1 1 Tip, nr I f i u^^t f f « j 1 1 a I p r o p n r n 1 1 on 1 ft Ch I I d D f * v o 1 n ptno n C , 

Wh e n t: >H? < lo ti 1 1 n t i/i t: { o n I* r ( i 1 c t b o g an * a C r a 1 1 v <i? Rn v i r o nni n t: Wo r k * 
shop had bt^tin crtuited In Hti induRlri/ii Bhud at tha figency hL^'idqu/ir terB 
and an approach to adult learning by doing hod been begun* TblB wnrkahnp 
has expiUided during the past four yearB to provide clasBeB far paronts and 
i\ nursery school within the workshop for children of ©othera who come to 
learn to sew or construct objecta from Trl-Wall. TeacherB also use the 
wDrkshop; of tan teatms work together. Its esclstence and the vrnye actlvl- 
ties are fostered by a facilitator underlines the belief of this agency 
and this Project that learning of adults as well as children should be 
activet involve concrete materials i start i/lth the go a la of the learner 
and enable him to meet hla goals before asking him to contribute to achieve* 
iient of other goals external to him. During the program all Continuation 
Teachers have worked in tha workshop weekly * 

The Sta tus of the Pro ^ren\ Today 

The retancicn rate of adults in the program hae been remarkable. One 
Continuation Teacher laft because of illness during the fltet BameHter of 
1971; she was replaced by a Continuation Teacher who had served as a sub- 
stitute in Head Start classes, A second C.T, from Wava Two had to leave 
because of Illness and personal reasons^ but was replaced by an Aaalstant 
Teacher from the same site, thus maintaining continuity of relationships 
with children. The three paraprof esiionals on the Adrattitatrative Staff 
cDntinue to participate In the progtara even though they have been offered 
positions elsewhere; all have earned B*A,-s* 

Trans laacy among children has been high» However, th#re Is some evl-* 
dence that it is lower among the children vho came from Head Start than 
for others in the same schools* Whether this Is because Head Start famil-* 
its reprasent a select population (parental initiative was Involved to 
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Qnroll a child in Head St/irt) or whcthur thin rufLt»ctB offuctfi nf the 
CanLlnuntlon proJ(»nt in not known* 

T\\e ri^tenrlnn r/itn for thcHP ndtil 1?^ <'Vf»n moro fmpre?^B lu'c* vllon on*^ 
considerB that thi] C*T, 'b were employed full time In public Mchool, were 
a L 1 1-' n d i. i ig we u k 1 y i u <i r v ic a w u r k h h u p s a d c u 1 1 e u c 1 a a a u a ^ a t id had t am 1 1 i b 
to cam for* lti Utri^ Mpyr^ral wt^r^ jinl*^ F:iippr>rt of fnnr dr iiHirr rlrlldrpn. 
All havii c^xprr Nmcr^d t liroiighuu t tha four yoara finnnriril dlfitteHa agBtfi- 
vated by inflaclon. 

At the beginning of the fifth year of the Frojucc four l^avo. One 
C*T*'s aro fully employed, tw in ktndergjtrtens with tnany Sparlsh-ripcaklng 
chlldran; twu hava raturiied to thti ll^ad Start agency, one as a Head Teacher 
and one as a ehlld Devrelopmont Supervisor ^ career advancement for both of 
them* Five others are paxtlcipating in observation and team taught class- 
rooms; one Is acting as a parent coptdlnator. ^ave Two C*T»'s are contin- 
uing to work toward dmgtcum and credentialst 

Societal evetics created difficulties. Changes in California creden- 
tial law meant that Wave One Continuation Teachers had to complete their 
degrees and credantlala by Septeniber, 1974 rather than September, 1976; 
this undue pressure tended to shift the energies and efforts of staff 
away from improving instruction for children toward the Important goaJ of 
enabling the adults to complete their academic work. Decreasing achool 
enrollments and calls for racial balance inade employment difficult wh-in 
the Wave One people had completed their formal work* 
Cooperation as a Goal 

A genuine achttvement of the Program has been the eoiirgenee over a 
four year period of co-^equal working relationships between community people 
and professionals* In most programs one or the other group is dominant, 
li^en it Is coTOunlty* profeastonals become defensive and accompltsh little; 
when It is Cha professionals, coranunity people tend to be Intimidated and 
provide only taketi participation, 

Washington^ discussing the collaborative approach to ev^aluation of 

a 
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the Child Development Associate program, points oat that 

Programs like Head Start and Follow Through are eKcellent 
eKamplea of the instances in which the values and goals 
asHociated with race and administrative structure intor*- 
face* In countless programs the administration and teach- 
ers are whita and the taacher'a aides, cooks, janitors, 
bus drivers s etc*, are non-white* For the most part the 
people who have direct input into the evaluation of these 
programs are white, while the other important membere of 
thi staff tend to be on-lookere and the recipients of 
declslon-making In which they play a minor role... 
The Involvement of citi?:eng or ^'nnn=profeBBionalfi ■* at 
something other than a superficial level rarely happens 
even if the individuals are white. (2) 

In the Continuation Learning Project cooperative effort can be seen 
at the claesfoom level with C*T,'s and Teachers working as effective teams^ 
sharing Ingtructional and other duties In the classroom and In the work of 
the Administrative and Education Staffs, 

Thm Administrative Staff of the project was recruited from para-- 
professionals aiioclated with the agency in a deliberate effort by the 
Director to demonstrate tl at people from minority and Inner-^clty communl-" 
ties can move Into positions of policy and decision making at an adminis- 
trative level* "nim stiff csnslats of the Director * who had been the Head 
Start Child DevelOTptnent rralner, the Career Development Cpordlnator, who 
had been a social work trainee In Head Start and had not completed college, 
two parent coordinators ^ who had been Head Start mothers* A fifth staff 
member the first year was the Curriculum Coordinator; she was later joined 
by two Resource Asaoclateat first part time and then full time, who work 
directly in claasrooinai modelling ways of working with children and helping 
teachers develop Instructional materials and curriculum activities. 

The Administrative staff includes one Iflilte, two Blacks and one Chlcana 
the three members of the Education Staff are White. In the course of the 
program J the Education Staff tended at times to out-talk the Administrative 
staff, or members of the latter rejected members of the Education Staff* 
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Currently, In tha beginning of the fifth year, the two staff a are working 
jointly, sharing in decision making. 

Ilie important issue is that it took time to get here, time and dili- 
gmt attention to the goal of shared effort so the skills of every person 
could be used, Wiat has sometimes been called a win-^win posture, In wliich 
gvgrj^qne gains when anyone gains, has characterized the program, particu- 
larly the Director's way of working. X, as evaluator^ have been able to 
piDvide constant feedback to the Director based on written logs, obeerva-^ 
tlons and Interviews and to becnme aware of some of the processes which 
hava fostered cooperation and led to Che continued effective participation 
of the C>1. 's. 

Four elements which have been observed In the course of the program 
aTS theses 

A^BSurance of Progress to Participants 
Support of the Development of Each Person 
Facilitating Communication 
Fosteritig Continuity of Relatlonshlpi 

Assurance oi' Progress 

In most programe employing education aides , there is no assurance 
that they will progress, A highly sensitive young woman from Cuba, em- 
ployad as a bl-lingual aide in a Title I Early Childhood School, ■ recently 
confided to me that she goes to all the In-^servlce classes and workshops 
awilabli to teachers. The teachers are assured salary point credit while 
slie, attinding voluntarily ^ receives neither salary nor unit credit, and 
saea no prospect of a change in her status. In the Continuation Project 
thla is not the case. Negotiations with several public and private colleges 
conducted by the Career Coordinator have made possible credit for courses 
offered conveniently at the Project Workshop, have resulted In course 
squlv^alency credit for life experience, and credit for field work* 

Undoubtedly the assurance that they would ba helped In every way to 
attmtn their goals of degrees and credentials and the very real and practi- 
cal support from the Career Coordinator and the Administrative Staff have 
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been an incentive for staying in the program. 

The theme of graduation has been an on-going onei Early in the 
first year J C.T.'s talked about how much a graduation ceremony means when 
no one in your family has ev^er had one> or is likely to because of all 
the coats involved; having a graduation ceremony for children from Head 
Start was then understood in a new light* When the Wave One C^T.'s did 
graduate from college, it was a significant step indeed j om^ which chll-- 
dren, husbands | friends shared with pride, , _ 

In any urban program educational opportunities should hB provided in 
a form both convenient and realistic for each person, whether child , aide, 
teacher or parent. For some the goal may be an advanced degree | two 
G.T.'s and several teachers are working toward M,A,'s* For pome it will 
be an A, A, degree or high school credit* 

An episode with parents who wished to learn sewing is relevant. 
Arrangements were made to employ an adult education teacher* A bi-llngual 
teacher was sought and found* However, she was unfamiliar with a setting 
in which tnothers were learning while their young children played in an 
adjacent area. She objected to mothers responding to their children's 
needs and to women moving about to get coffee. By the end o( the fourth 
session, in which no sewing had been begun, but regietratioii procedures 
were conducted at length and lists of '^essential'* sewing equipment were 
dictated to women who had little if any cash, the Parent Education Special- 
ist terminated the arrangemeTit • She then found a mother who was an expert 
seamstress and a member of the community to take over the cl^ss* She her-- 
self has since qualified as a parent education Instructor, which makes it 
posilble for mothers to earn high school credit for their woirkshop class. 

Supporting the Developm ent of E ach Person 

In this project efveryone teaches and everyone learns , The formal 
schooling of the adults involved, staff as well as C,T,'s, ranged from 
high school level to doctoral study; the volunteer group included parents 
with little or no formal education and also M,A, candidates Engaged in 
field work. Tlie concern for the continued development of eac^h person was 
centrali Graduate students learned from parent coordinatora who understood 
Inner city parents. The Workshop facilitator learnt to speftk English while 
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teaching credentlailcd teachers how to i^m power t(30ls or how to design 
a puppet theatre, the Career Coordinator became skilled in negotiating 
^^Ith institutions higher learning but ha alsD taught C.T,*b how 
to take exanilnatioriB. C^T**s helped each other with college work; this 
evolved into highly sophisticated tutortng aassions in which currently 
people who need to Inrprovc writing skills ¥tLtc, critique each other's 
writing and rewrites and then critique the new essay or report, Cla^^B- 
tocr^ teachers learrnesd Erom C,T,'s how M K'elate to parents while C.T,'s 
learned about school curricula, Sometlmei It was the C.T. who demonstrated 
approaches to science* or art or learnltig c«anters which the Teachers had 
not known or had not valued. 

In short, the Project ignores the traditional concept which asaigns 
the role of teacher to one who is older, ]%m more degrees and is of higher 
status and the leataer is the younger the less well educated or nf lower 
status. By doing $o f, a climate is created tti w^hich everyone can ask for 
help and anyone can learn from another* 

During the fir^t year of the project tbe meetings of the C,T*'a re- 
flected the anxiety and anger that they understandably felt as they were 
treated In schools like aides rather than fe^acheri experienced and prepared 
in Head Start, and bb they observed children and parenta treated in ways 
inappropriate to th^ir beliefs about the mtth of these families. Lack of 
knowledge and severe misunderstandings mmn% public school personnel about 
Head Start and the children It serves agigriaV'eted the feelings of frustra- 
tion and Irritation-* Workshops were designed to allow feelings to be ven- 
tilated* 

Concern about curriculum became gr#^t as C*T*'a moved from kindergar- 
ten ^ which most thought of as being like Head Start, into the primary grades 
and discovered how much emphasis on a EwmX structured curriculum existed 
there* Recognition off the need for diriset tiielp with instruction led to the 
augmentation of the ^taff with, first, S-isource Associate, then two 
part-tiine and currently two full time Rissource Associates* This was not 
merely to assist tha C,T,*s, The deslgiiat<id credentlalled teachers, sotne 
more enthusiastically than others, maka mKtmnmiv&. use of the lesource 
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Teachers to Ic^arn to rn^ke Inatructioiml mafterlals, to extend their 
knowledge in math, arts and aclenca, to dGVelop clnsaroain envlronnients and 
learning canters. Tbia has developed naturally out of the monthly work- 
shops for Teachers and C,T.*s in which demonatratlona of InBtructlonal 
procedureB havei been provided by Consultants and Resource AssociateB. 

At the beginning nf the project there was wo commitment to work on 
curriculum. Nor did tht^ Director initially antlclpatG how niuch hGlp Lb 
needed by Teachers and C,T*'s alike. As a result of the Iti-classroom 
help of the Associates , coupled with the workshopas there, are now exten-* 
sive in-^service prograwa being conducted at the request of the public 
schools* This kind of staff development holds real proffiise for urban 
schools* It Is far easier for teachers to undarstand the learning needs oC 
children when they are themselves actively engaged in learning* A major 
f ecotnmendation growing out of the Continuation Project would be for the mK- 
panditure of funds on staff development , making use of such an agency as 
this, much in the fashion of Teacher Centres in Che United Kingdomi Link- 
age of a Head Start program to the public schools la achieved to the- advant- 
aga of both* 

Facilitating Coimnunication 

In ths first year evaluation report fDllowlng obaervations ware 

madai 

A* There Is a great deal of Telephoning , nm Director telephones 
parsonnel In every role in the Project and others do also; 
whather the amount and frequency Is a result of fflodelling by the 
Director is not clear • What does seem clear ±3 that the signifi- 
cances of th© telephoning arei an effort to keep everyone in- 
formed, fostering a sense of shared concern^ recognition of 
subtle relationships among persons , and most of all a conmltment 
to keeping everyone Involved in behalf of the major goals of the 
Proj ect p 

B. Food Is an importvint and obvious theme. At every In-service 
session, at every Parent meeting, at every staff meeting, food 
and drink are provldedj sometimes by the agency, frequently by 
Teachers or AJslstant Teachers or consultstics , It appears to 
have Importanc^e far bsyond nutrition, Th© likelihood Is that 
provision of food has been picked up as a natural aKtenslon 
from Head Start in t^hich it represented acceptance ^ comiunlty 
of concern, st^«ring, a sense of generosity, appreciation, 
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^' Recognition I Honors and AwnrdH arc frequent. To t:h«Bc Assist^ 
ant TBachera in this aganey awards for effort iis Pa^atiCe and 
para-^prof esslona] a were Iraportant, Now, as ABslBt^rit Teachers 
In Kindergarten, they have raointained this tradition and go to 
endless effort (on top of jobs and home and gchooUng) to 
plan events lii which they can recognise participating ParenCB, 
the Kindergarten Teacher and Principals with aertlftc^tee and 
awards . 

CeLGbration and fystlvlty are Important. Formal gowns, cor-- 
sages, decorated rooms, gifts and, above all, a party ftit^ling 
characterize not only awards ceremonies, held at the end of 
the year In each school and InBtigated by the Assistant Teach^ 
ers and Parent Coordinators, but Parent meetings as i^^ell, 

M^ilclng ThlngB ^ind Doln>>, For Onesel f and On e's Family probably 
grow out of the Head Start tradition of "beautiful junic," 
The fact that the agency did not urge or influence these 
Parents to focus on educational materials which would enhance 
Project classrooms Is characteristic of the agency's accept-- 
anci of the need for people to satisfy their own needs, 

A buffet luncheon has come to be a tradition at the end of each 
year^ with everyone contributing and teachers and C*T,'s alike joining 
ia dancing, singing and instrumental music , This tradition &tmw in 
soma schools to draw in *^he cotmunlty people i grandparents as well as 
parants, In a grand end of year celebration* 

' Fostering Continuity of RelatiPnehlps for Children and Adults 

The essential concept of this project is that contlnuit^^ jf relation-^ 
ship with a person would serve to maintain gains made In Head Start aa 
children moved into public school, A person, rather than a curriculum 
models would provide for a smooth transition if that person knew the child 
and his family and had a genuine concern for his well--being and success In 
school. In the judgment of the Director, the latter was more true of some 
Aislstant Teachers than others; thus her judgment regarding this contoltmerit 
was one of the criteria of selection of Assistants for the Continuation 
Project, 
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Children and parents alike w«re severely disappointed wlien "their" 
teacher did not continue with the children cjf Wave One bej^ond Grade 
Hiree. Now fourth graders, they fratiuently return to see "their" Con- 
tinuation Teacher in the Instances in whtch she is still In thti E3attie 
school or nearby. ContlnunMon Director Slilrley Cloke now bBltevea 
It ig possible that the contltmoufl -'^1 artons hip might be productive 
for an even longer period than the flrsc three grades for children In 
the Itmer City. 

Another kind of continuity has developed. Eight classrooni 
teachers have elected to move on with the Continuntton Teacher and 
the children. They consistently report liow miich easier the beginning 
of school is, how much time they save, and how rawardlng continuing re- 
lationships with children and parents are. The fiffectl-veness of teaming 
is heightened when they work together for two or three years . Warm frleiid 
shlpa and continued mutual support have developed in team after team, 

in view of the mobility of urban faniLies and the transiency of 
children, urban education should give serious consideration to ways of 
providing continuity in relationships as oae way of creating stability In 
the lives of children and adults. 
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